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Introduction
"Εν αρχή ην ο Λόγος και ο Λόγος ην προς τον Θεόν και Θεός ην ο Λόγος" (John 1, 1-5).

" In the beginning was the relationship. " (Buber).

If it was sufficiently shared that the aim of the religious lesson is a bridge, which brings from earth to the sky, or, better, that it is a life’s interpolation in students’ life at school and in society, then it would be useless to discuss today, this lesson as a relationship.


It is difficult for me to know if another teacher can feel better, than the theologian one can, the messages of this theme. That’s why because the theologian teacher, during his/her work, speaks truly “of his heart bringeth” (Luke 6,45) about the exemplary, holly and spiritual relationship between the Persons of the Trinity, which relationship constitutes, inspires and guides the Church. The theologian also speaks about the relationship that brings together but does not abate the persons, for the transforming relationship between God and world, which can save the -liturgically referred to Him- nature and the cosmic reality.


The theologian teacher, I believe, is ready enough to accept the idea that his/her offer in the classroom couldn't be minimised in the limited meaning of the "lesson". (How could it be restricted in the meaning of the word "lesson" a multidimensional and multi-power pedagogical work, which aims at the restoration of the relationship between God and human?).


We emphasise this, because we believe that the institutionally limited facilities of this lesson can be developed, if the teacher has the above attitude. It is very important for the young and actual Christians to perceive that their teachers are also witnesses of another reality. This means that young Christians should perceive their teachers as witnesses of the Resurrection, as witnesses of "the change that brings the Right hand of the Most High" (Psalm 76,77), which, even though judges the world as "any two-edged sword" (Hebrew 4,12), consents to the human and to the creation, accepts him and prays adoringly aiming at consecration and immortality. It is obvious, of course, that, only an educator, whose consciousness is soaked by the adoring reality and the ecclesiastic dimension of the Church, can achieve purposes like them.


With our previous words we like to make clear that we couldn't start our topic unless we agree with the mission of the theologian teacher. If, that is to say, we agree that the theologian is a member of the Church who has an organic and continuing relationship with the Church. Therefore, that he/she can and wants to witness to his/her students about that relationship, that he/she lives and, even more, about that relationship which he/she is exercising in, having Saints’ lives as a model. We must agree too, that his/her mission doesn't ends up at the testimony but it extends to supporting the young people. The theologian teacher considers an obligation to act as a "pedagogue" («…ο τον παίδα άγων…») who leads today's young people to fumble, to feel and to experience this relationship of the “New Jerusalem”, the relationship of the "new creation" (Galat. 6,15).


After these, we have also to warn the reader that what he/she will read is not a teaching method or a teaching route of the religious lesson. What you will read is a dynamic consideration of the teaching presence and offer of the teacher and, of course, it is facilitated if some patterns or methods of teaching are used but it doesn't become tied up or dependent completely on them.


This relational dynamics consideration of the educational presence and didactic offer of the teacher, is realised and also developed provided that we can see in our student special developmental necessities, which are emerging as a thirst for the learning object, and a disposal for learning. Also, provided that the teacher accepts and can act as a "facilitator" of the learner during his/her act of "self-learning". The teacher, who wants to be “facilitator”, functions, in the pedagogical relationship, as the “third” person and factor consciously, during the learning process (the first is the student’s interest, the second the object’s attractiveness). He/she is “present”. But he/she likes and is able not to interfere. He/she knows how to be close to his/hers students and, at the same time, “distant”. This teacher has to “lead” his/hers students and follow them at the same time. The teacher has to be the first who moves towards the student. Must, also, create a warm and positive pedagogical climate in his/her classroom. His/her endless aim has to be a dynamic relationship with his/hers students, work and environment. The basic psychological attitudes of a "facilitator teacher", according to C. Rogers, must be:

· The unconditional positive regard of the student.

· The self – congruence.

· The accurate empathic understanding.

· The acceptance of the other.


These constitute a necessary pedagogical substructure for every teaching and learning project that is so delicate and so important but at the same time so difficult.


It should be conceivable that in our paper we are not talking about a "meeting" (“Begegung” according to the German Anthropological Philosophy) but about a "relationship". This happens because we mainly believe that the genuine relationship is able to be realised, or better is "constructional". This doesn’t happen with the "meeting" which is a charismatic, sudden event, almost always exclusive. Maybe religious education could lead some people to a “meeting shock”, but this event, according us,
 could not be the main purpose and possibility of a school activity. On the contrary, the relationship is a state which can be developed gradually and continually, which presupposes the creation of a necessary relational condition between the teacher and the student or the students and not the distance and its experience that meeting presupposes.

The genuine pedagogical relationship.


But it is time to talk of this lesson as a Relationship.


The pursuable relationship is accomplished, through verbal and mainly non-verbal communication passages but it is not exhausted in this communication. It is a relationship, which is inter-individual, intro-group, trans-group, as regards the number of the persons which are involved, but most of all is a relationship which is personal and interpersonal as regards its quality and its goals. Maybe someone could assert that a genuine relationship, in its highest degree of fulfilment, could be an end in itself. But, to make more evident its educational character, we say that the pedagogical relationship must not be perceived as an end in itself, but as a medium, which intends to the development of the conversing persons, the pedagogue and the student.


Any relationship, if it is genuinely agapetic, could be educational (in the pedagogical field, or in the family field, or in any other field). But, as clear pedagogical relationship we mean the relationship, which is between the "mature" person and the "immature" person, which aims to develop the student as a person.


That is to say that it is a pure interpersonal relationship which has as motivation the coincidence in reciprocity of attraction and interest between teacher and student, and it is also restrained by the above mentioned pedagogical limitations.


What are the characteristics and the stages of this genuine relationship?


The genuineness of the pedagogic relationship is brought out during the educational action. But it has deep roots in the purposes, the disposals, the attitudes of the pedagogue and the student concerning values, such as Truth, Education, Child, Democracy, Humanity etc. The teacher has to keep in mind this point very seriously, because a relationship "wound" as perfectly as could be, as “organised” as it could be, couldn't be genuine and of course pedagogical, if it is not genuine from its beginning, from its sources.


When we meet our student we have already modulated the above attitudes towards him. For example, if we are not interested in (or it is invidious to us) the notion and the reality of the "Child", when our self-esteem is deficient or is mistaken, is it possible to develop genuine relationships and indeed relationships which promote or reinstate the human face of our student?


The genuineness of our starting point is also affected by the attitude of the social environment towards the school by the Politics of Education -which determines the purposes, the structure and the function of the school-, by the determinate school reality and by the "climate" of the school. It is, also influenced, by the attitude and the behaviour of our students towards us, the School, the learning and especially towards our teaching object.


It is undoubtedly, very difficult the beginning of a genuine relationship. It is also very difficult the accomplishment of this relationship. From now on, we will talk about the characteristics of this relationship. But we must not forget -not even for a moment- that, in any genuine relationship there are, in obvious or hidden ways, genuine attitudes, in any step or form of this relationship. The result depends on the dynamics of its dialectics.


A pedagogical relationship must be nothing else than catholic, transparent and personal.


The pedagogical relationship is not easy to posses the catholicity of the pedagogical truth, if this relationship is not already part of this truth, real, and complete, even in its nuclear form.


The teacher, who develops relationships with his/her students, feels, first of all, in a relationship with the panhuman universe and with the Cosmos. His/her attitude and behaviour towards the Education and towards the Child is a partial expression of a "whole" in which there are homologous ideology, culture, the his/her whole personality's placement. That teacher is relational before even meeting the child. He/she lives the relational condition, which means that communes with the Whole as a doxological attitude and function in the world. The relational teacher is in a direct, logical, loving relationship with the Absolute and the True according the standards of his/her power. His/her relationship with This develops the standards of his/her capabilities and corrects his/her sailing route. Buber said that anyone who enter in an absolute relationship has no more interest for any partial and isolated relationship, nor in the things, nor in the beings, nor on the sky, nor on the earth, because everything is included in this relationship.  


There is, therefore, a Sobornost, not only in the scientific area of the Theology, but generally. This could be easily understandable as long as in the Church the Truth is looked for in the communion with the Church, in the communion with the "Christ's body" (Corinth.11, 27). This could be translated in the pedagogy as the capability (or the weakness on the contrary) to know the other through the participation to the universality and the catholicity of the Truth, through the participation which characterises a main element of this that we call relational condition.
 Saint Isaac the Syrian mentioned the finite of the necessity of the knowledge writing that the knowledge is the step and the medium through which someone can come to the faith and, when he/she reaches that point, does not need knowledge anymore.

This teacher, who is distinguished by the universal conscience and the feeling of the human fate, tries to be enduring. That teacher is, finally, proved not only a “poet” (an artist and creator) but, also, a social reformer or, even, a revolutionist. He/she goes on, in front of his/her times could be a scandal or a temptation for his/her time and, because of this, it is not for him/her to find a comradeship and understanding; on the contrary he/she usually has a sense of a deep loneliness. The pedagogue, in spite of these feelings, has no doubt that the world has the deepest necessity and hope for his/her presence. The teacher believes and feels it, deeply inside, and even though when he/she does not have in his/her disposition these demonstrative and reasonable elements, which maybe could convince all of them who are not in the state of seeing and feeling the certainties of his/hers visions and experiences.


This teacher doesn't stand opposite to the child but besides it. He/she does not intend to teach but to be with, and when is asked to or it is necessary to advise, he/she becomes the person who express his/hers passions, experience, sufferance and joy. He/she disposes personal, inner -and that's why inexhaustible– resources of authenticity, so he/she is in the state to serve the other, to become "everything for everybody". The high vision of his/her pedagogical mission in a combination with the realistic perception of his/her finite condition and capabilities are facilitating him/her to accept himself/herself and to be proved deeply peaceful, equilibrated and optimistic. He/she also feels gratitude to the child since he/she owes to its presence his/her pedagogical self-definition.

Transparent (Diaphanous) relationship.


Such a pedagogical relationship has a feature, which is not, unfortunately, usual: it is a transparent relationship. And it is transparent because it springs from a positive and also realistic self-esteem; and because it is a relationship of trustfulness towards the other and not a relationship separable or antagonistic
, as are the public, the professional or the mundane relationships, many times. The transparency is there (even though it does not appear easily in a pedagogic behaviour) provided it is a transparency of intentions and consciousness. In this case the interlocutor doesn't hesitate to give the stigma of his/her internal route, every time he/she feels it necessary, during the external dialogue. He/she has no reasons not to reveal his/her reactions to the stimuli of the other, even though these reactions -at first sight - don't serve his/her "benefits" or these of the conversed. He/she feels that it is his/hers interlocutor's legitimate right (but also an expression of his/her needs) the opening of his/hers “windows” to the external world in a way the other could see inside him/her and also perceive the common land, which coexist with the particularities of each one of us.


So the pedagogue safe, simple and peaceful isn't afraid of the possibility which his/her behaviour gives to his/her students, to perceive namely the internal world of the teacher. He/she is not afraid of being perceived from the other as an ordinary man/woman and does not differ from the other people, as long as we all have an internal world, which discloses the grandeur of the human but also his/her weakness and atrocity. (“Homo homini lupus”).


For these reasons, he/she is always present and sincere to his/her interlocutor, his/her student and does not falsify his/her image and does not choose escape solutions. And because this transparency is an effort -and not an attainment - pedagogue tries to be real and diaphanous in his/her messages verbal and not verbal. That's why the comradeship, the peacefulness, the rectitude and the honesty of his/her behaviour towards the other -which a not specialist could take as normal and simple dialogue - it is not but the produce of a determined ascetic effort, which is constituted with painful immersions and emersions of the subject (from the deepest point of his/her existence to the surface and vice-versa). 


This pedagogue has correctly solved the problem of his/her moral authority and does not afraid of his/her student. He/she knows that if he/she has something real inside him/her, this would come out and it will be useful and educational for his/her student. At this point the pedagogue takes in consideration the wise experience of many hermits and of the therapist Carl Rogers. Carl Rogers mentioned that, according to his experience, is useless to behave in ones relationships with a different way than one really is with the others. He also said that one of his difficulties was to accept himself and then allow the other to see that, and this was something that he has never completely succeeded. But only to be aware of the fact that there exactly was his duty, it was for him a wonderful experience.


It is very important here to make a warning for our colleague who wants to apply such relationships, which are transparent and confidential: children (and all of us) afraid and depressed, as they are, at the beginning they will try to exploit our confidence.  Such a reaction is normal and predictable. Their attitude will be for us a tremendous temptation; maybe we will want to give up our effort for pedagogy with freedom and confidence and go back to our castle of despotic and authoritative pedagogical behaviour, just to put things in order. But, do not tell me that this succeeded "order" will be the result of “Education”, or it will be product coming from the child’s any internal conquest and it is not just its conformative and superficial adaptation!


Under the condition that we are capable of “holding” our school class there is no problem to practice a revolutionary pedagogy. So, according to our perception, we have to hold out the temptation and we have to remain stable in an attitude of voluntary “weakness” (which in the end will be the most powerful attitude of any other pedagogical treatment), which means an attitude of confidence.  Maybe our difficult times are times of development of a more pedagogical behaviour and science, but they are also times of anti-pedagogical practice. So, we need more than ever before the presence of able pedagogues that they can operate - when they are asked to- (therefore these pedagogues must be equipped with the virtue of “discrimination”), as pedagogues of confidence.

Personal relationship.


One basic feature and assumption that has this relationship is its personal character. To make ourselves more perceivable, we have to remind you that this relationship aspires to the development of the Person in our student (especially the rescue, the cultivation, the development of the catholicity and of the originality of his/her existence). When our efforts, which are orientated to the previous directions, become active, then our child does not have the danger of deducting itself to an individualistic or psychologically mutilated behaviour.


If this personal relationship has to become action, demands a favourable frame, but, above all, the educators` personal presence. The educator, who has greatly achieved his/her completion, is distinguished by his/her satisfactory counter balance of his/her psychophysical systems and by his/her liberation from models of behaviour that are not matched to or they do not serve his/her personal development.


A personal teacher is also personal in his/her philosophical contemplation and attitude, in his/her perception and in his/her behaviour. He/she has adopted the whole of himself/herself and faces life, the universe, fellows, (to whom feels engaged), as a Person. He/she feels that with his/her life and behaviour ought to give a personal and, at the same time, responsible response to the voices and to the appeals that his/her fellows and the universe address to him/her. He/she has deep and broad political consciousness; and, also, feels the obligation to share, literally, the mutuality of the human condition with all people without any discrimination and especially with his/hers students.


His/her attitude and perception towards to his/her students, deserves to be mentioned. This educator perceives his/her educational work and relationships as a basic personal operation and response. He/she marches to the child because he/she marches to the voices and to the appeals of the Other. He/she marches to, points out, and apprehends the messages of the Other in a way which serves the relationship because he/she is sensible in his/her perception. And this perception is personal not only in its source but, also, to its direction. And, while the educator perceives the present messages that the child sends to him/her, at the same time he/she understands (through these messages) the under development "becoming" of the child and the child's route to the conquest of its personal expression and identity. This last one is a very special feature of a capable educator.


His/her personal perception -which, to some extend, defines his/hers students perception of him/her- is also a pure
 and complete perception. It is a pure perception, namely, which does not misquote the reality of the other and it does not injure his/her integrity.

We usually, unfortunately, perceive the other in ways that prevent the pure, realistic and complete consideration of him/her. Many times, for example, we see through deforming prisms of prejudices, which prevent us to see the other well- intended and as a complete person. We see and perceive a part of him/her for example his/her qualities. In our occasion we see the "student" not John. But John is not only our "student"… The look, which does not alter and amputate the other -but on the contrary rescues the reality of the other-, proves the level of conquest of our Person by us.


Such a look is not only our glance, it is also the child's look. That means that it is possible to "see" the child without separating our glance –or, even more, without contrasting our glance to its- it is possible to "see" the child through its glance.


When all the above have been completed, then indeed the child does not need from its teacher nothing more but only his/her parousia (presence). This concept, which belongs to Buber, has a deep content and importance, especially today that the change from despotic to anti-despotic education is not sure that it takes place, always, through a correct pedagogical perception. The anti-despotic education does not identify, of course, with the education, which denies or despises the importance of the pedagogical presence of the teacher. It is also a mistake to be perceived the anti-despotic behaviour of the teacher as a "behaviour of absence" from the child's consciousness. Often, unfortunately, the disposal and the perception of the educational neutrality guide the educator to a dangerous and mistaken behaviour of “absence” from the child. 


The child needs its teacher not so much as a "good" man (and it is not so terrible to feel him/her as a "bad" when it is necessary) but it needs to feel him/her “present” and beside it. This means that the child prefers a teacher, who is not afraid to be unpleasant to it but he/she is implicated in its problems, rather than it prefers a "good teacher" who, in many cases, by his/her “good” behaviour, declares, in the depth, indifference for the child's development, or even fear.


To be perceived by my student as a "present" person I must meet him/her, have a relationship with him/her, point out him/her. When I feel him/her as a Person and call him/her "You", that means that I consider him/her as a present person in front of me. But, if the other is converted to an object, it can’t be a presence for me. That’s because the "object" is an article and not a person which reacts to my stimuli; mainly, an article for exploitation, little or big, obvious or hidden. But the person, who is present for me, it is the person who has duration and meaning, it is a voice, which calls me continuously to a personal response and for a responsible presence.

Love: the essence of the educational relationship.

All the above, constitute distinctive features for every genuine relationship but most of all for the educational relationship.


But all these characteristics (and maybe some secondary ones) create the framework of this relationship, which can be perceived by the other as genuine and exactly for this reason, educational. The transparency, the globality and the personal dimension of the educational relationship, in order to operate, they need this divine fire which motivates towards the relationship. They need this "soul" of the relationship that is the pedagogue's readiness for dialogical movement or, in one word, they need LOVE (in Greek AGAPE).


Agape impels to the other; without this impetus, which holds together the universe, the relationship could not be born. But, which is the agape that has the power to educate? What is its form inside the pedagogical dialogue and which are its stages? 


Agape, in its final and highest expression, is a "donation"; for the faithful people it is a Holy Spirit fruit. The real educational agape -we believe- it is impossible to be achieved by an uncultured,
 uncritical man, who has never been blessed by the Spirit charismatically, or ever come through the valley of the tribulations of "death", or ever suffered for human and spiritual causes.


But the agape -this readiness of the whole personality for a dialogical movement- in its first stages is a psychological capability, whose roots are nourished by the person's sociability ground.


This happens because our (right and enough developed) sociability is what facilitates our exit from the protective castles of our egocentrism. A child, who has learned not to afraid the other (as person or as article) and, moreover, has learned to be opened to the other and see him/her as a necessary part of it, it needs nothing more than spiritual exercise for it ascension to the stages of love.


Here lies the big role of the education for the socialisation, education which, first of all, depends on the person's development and adoption (with the help of its environment) of its own image. The developed sociability becomes the main spring of the person's movement to the other. From now on the person will need spiritual exercise which will give to it everyday a most perfect expression of love.


Teacher's love towards to his/her student, a love that flows from his/her sociability and it is supported by all its philosophy, constitutes a complicated psychic state of being which expresses the whole human. It is an energetic situation not a passive one, it is an aesthetic creation as long as it is proved as creating a human (anthropogenesis, «τόκος εν καλώ»).


Agape is a fiery power, which holds together the universe and judges the human societies; it is an “erotic” movement that aims to rejoin all what have been divided before. Nobody can pass into the world of agape if he/she is not very “thirsty” for the other, philosophically and psychologically. This man, who has lived the relational condition, feels incomplete without the Other. The person who gives agape suffers from the competition, the separation and the loneliness which reign over the world.


With all his/her psychosomatic powers marches to the other (to the other person or to the other object) in order to realise himself and to exist.


This sensation of the complicate existential "missing of the other" forms a relational demand, which emerges both as an "attitude" and as a "behaviour".


From now on, the person needs care and vigilance, so that his relational demand to be interpreted in a right way in its expression and to not be deducted to the level of "id" (according Freud) namely or in "object" relationships or in failed or morbid relationships (such as relationships of dependence, domination or denial).


If this relational need and demand takes for neurotic need it would be a misunderstanding. On the opposite, it must be definite that the person who has an elementary psychic health and exactly because it is a person, feels unquenchable the need and the hankering for fullness, integration, self-realisation. The "You" `s love has its roots in the existence of the being, and for them who have faith it is nothing more than the expression of its divine origin.



It is also very important to clarify and to emphasise that it is impossible for agape to fit in the narrow limits of the elements of the psychism like "emotion" or "behaviour". Saint Nile the Ascetic calls the prayer "state" of the soul without passion… The same we believe it is agape, also. Agape is everything and -above all- is a new and powerful situation, is an expression of the "new creature" and, that’s why, becomes a two-edged knife, which judges the world and separates the history.


And the pedagogical agape is a catholic condition, to which the pedagogue's person has been referred. So, the pedagogue does not love only his/her student or work, he/she also loves everything and acts as a responsible Hierophant. And, because of loving, there are times that he/she has a hard talking for his/her student and, maybe, an angry or sad look. (It is wrong if the loving teacher's image is absolutely identified with this type of teacher who is "easy" or "soft" and can not hold his/hers children in class. Anyway, it must be pointed out that is very very difficult to know whether, while you get angry, for example, if you get angry for the other’s benefit and not for your own). Only this one pedagogue, who has been proved enduring under the strokes of life’s anvil and has attenuated the walls that separate the "I" from the "You" has capabilities of self-knowledge and of discrimination of circumstances and persons. This testifies the heroic or better the ascetic dimension of agape.


Agape is a saint-spiritual product that is born in a psychological socialised personality which at the same time has been exercised deeply spiritually and for a long time. This agape is enough purified and in its pedagogical expression. You can not be witness of the Resurrection (which is the Christian's educator ideal) if you do not march at the Bethlehem and if you do not pass through the valley of the Cross. The experience, above all, of many “internal deaths” (which are not capable of converting themselves to human's prison guards) gives to the agape an longitudinal, an almost eternal capability and dimension, as long as it makes the loving person capable for a distant consideration of the world and, on the other hand, increases its qualitative potential of its loving presence. These will be more clear and persuasive bellow.


So, we say that the genuine pedagogical agape germinates on a ground, which is plowed deeply by the exercise and it is also fertilised by the "martyrdom of the consciousness" of a pedagogue who has on his/her "flesh" (Mathew16, 17) many "marks" (Galat.6, 17) of death, but he/she never stops to gaze and hope for the Resurrection. Besides, this certain hope constitutes a basic material on the canvas which his/her pedagogical vocation and commitment spins.


As it is obvious through the analysis of relevant circumstances, when the pedagogue's agape is baptised in the martyrdom of the consciousness, is possible:

a) To be risen to a pedagogical action with high quality and capacity b) to be referred and function as an adoring reference of the pedagogical "speech" to the world of the pedagogical "silence"
. It is not difficult for someone to see, after that, the pedagogical dialogue as a transforming capability for both the pedagogue and the trainee. A capability which, with its acceptance and its affirmation in the conversed` s reality or in the reality of the pedagogic system, contradicts their vitiation, transforms, namely it educates.


To be able the pedagogue to love and especially to be able to love with educational rectitude (“ορθοτομων”) pedagogue the next presuppositions are necessary:


a) The pedagogue has to have proceed to his/her spiritual and psychological constitution. This means that he/she has conquered the harmony and the acceptance of his/her being to an important extend, and, on the other hand, feels "shiftless" and "incomplete" although his/hers many conquests as a psychological subject, since he/she pulses as an existence which is expanded to the infinity. When the pedagogue reaches to this situation of the existence's lack, then, the “thirst” and the love of the Other (or for the strange) are developed supplementary inside himself. In other words the pedagogue who loves in general is a person who is completed in the psychological field, but, as an existence, is expanded more than its own stigma of time and space. As historical presence and behaviour the pedagogue is, in whole, a voice and an appeal
. He/she is in a loving pursuit that wants to join in and join with the Truth that overtakes him/her and dominates the Universe. Saint Isaac the Syrian describes this way the psychology of the loving: And what is it a merciful heart? A burning heart for the whole creation, the people, the birds, the animals and the demons and for every creature. And by their remembrance and their sight cries tears from his/hers eyes. By his/her great and great charity, which prevails over his/her heart and by the great perseverance the heart becomes small and it is not able to suffer or hear or see any harm or any little sorrow that happens over the creation. And, because of this, and for the unreasonable and for the enemies of truth and for the hurting him ones, he/she offers every hour prays with tears of taking care of them and forgive them; also, and for the nature of the serpents by his/her great charity, which is moving in his/her heart without limits, as God does, from similarity to him.


b) Pedagogue has to be able to accomplish an exit from his/her Ego and the movement towards the things and the humans according to times and rhythms that Psychology has already studied and still studies. This means that these gentle movements could not happen by chance or abnormally in absentia of scientific data. They will be, always, actions that the virtue of "discrimination" dictates. Our bowing to the other, our contemplation towards him/her, the careful and the respectable hearing of him/her and, yet, our possible abandonment of our convenience in order to escort and to understand the other, are difficult actions. But they are actions/exercises that spring from an ascetic experience and capability of the pedagogue.

c) The route and the development of the pedagogical dialogue must be based on the one hand to a strong self-control and on the other hand to the pedagogue's multidimensional endurance.


How much this condition is necessary is evidently apparent. If our perception for the child is exhausted only at the appearances, if our pedagogical attitude and behaviour do not hide inside them visions of faith and perspectives of hope, as we said before, you can not exercise a pedagogy of trust, which, psychologically, is so necessary for every trainee. We believe that, as the cases of an iconoclastic behaviour from the students to the teachers increase, so much this behaviour could not be healed, but only from pedagogues who can act as "Kamikazes of love", as pedagogues namely of agape that daring to trust till the end
.


Evermore, you can not make an equivalent dialogue with a younger if you are not mobile (and not only flexible). Mobile is the pedagogue who has philosophy, opinions but he/she is not fanatic and does not feel "sufficient". Mobile can be the pedagogue who has –at such an extend- embraced and embodied the pedagogical science and the skilfulness that can circulate unarmed and move comfortably like the ancient lightly armed soldier. He/she is the one who has the psychological and the moral-spiritual power and the ability to guide his student by “following” him/her, and to run everywhere and whenever the student calls or needs him/her. He/she is the one who can, without difficulty, give up -when it is necessary- his/her "homes" of rest, he/she is the one who can follow, without complaints, the meanders that the Educational Guidance support often inflicts. He/she is, last, the one who disposes such an ascetic and rectitude, so he/she can move -in the game of pedagogical dialogue- “against” himself/herself and his/her trainee, when the duty calls him/her for this. We perceive that only them, who "having nothing and yet possessing all the things"(Corinth.2.6, 10), can respond to such demands. We think that only the people who have tasted the "death" as a detachment, they can give themselves to the other, without hesitations and reserves, with an attitude that contains all the passion of the attachment but, also, all the discrimination, the calmness, the prudence and the freedom that are fed by the detachment. This, from a distance, loving attitude to the other is not fruit of a fragmented or dispersed personality, when he/she has been baptised in the mysteries of life and death. Then, functions easily pedagogically and therapeutically since it is proved a medium of royal domination over the facts and the interesting things of this world. We do not know another way out. 


The "death" as a psychological and a spiritual experience, penetrates every genuine relationship and so and the pedagogical relationship. “Death” penetrates and determines the preconditions for its birth, determines the beginning, the progress and the results that a specific relationship could succeed.


Regarding the progress of the relationship is impressive that the genuine relationship unfolds in a humble spirit, which it first appears using an unusual language-atmosphere, the language of the SILENCE. We feel that this, unusual but important for our noisy world, language of silence distinguishes the Relational dynamics Pedagogy. Especially, when we observe that the teacher of the relationship does not choose ways of glory and power. Even more, he/she does not resort to demonstration of power to assert to his/her student because he/she disposes an internal and very solid moral authenticity. He/she overlooks the antagonism and does not give in to temptations of powerful infliction. He/she follows with a sure hope, (with certainty, better, that he/she is in the right way, in his/her own route), with the exemplary traces of the "God's weakness" through the history. He/she is sure, although his/her behaviour is subject to an unusual, unfortunately, logic, not only for the Christians but also for the historical and official face of the Church. This is the logic of the mystery of the "Emptiness" ('Kenosis", Phil.2, 7) which springs from the holly Cross and which is attended by a respectively high ethos and self-esteem of a very high quality person. Even though his/her pedagogical logic, under the pressure of powerful temptations, (coming from the educational system and institution or from the trainees themselves), dictates him/her as the more appropriate logic the opposite to the logic of the voluntary poverty and weakness, he/she does not give in. He/she remains faithful, endures, waits with his/her internal certainty that the answer, the justification will surely come.


This philosophical and psychological pedagogue's attitudes, which is revealed and inspired by the previous, grant to the pedagogical relationships a dimension of grandeur. Relationships conquer this dimension when they give up or lost the speech, when without being non verbal, speechless are unfolded in the unnecessary of speech. The communication of the silence, although its frugality, is, as many with relevant experiences know, eloquent. But it is not a non-verbal communication. The silence exists (or not exists and the relationship “talks” aimlessly) in every form of communication. When it exists, manifests itself as a character of modesty which accompanies the message. The speech of the high moral action or of the untold aesthetic harmony is dressed with modesty. The speech of the silence usually suggests. In this kind of speech there is an enormous dynamics that moves the behaviour, our feelings and our thoughts without becoming visible. This usually happens during the top moments of the relationship where, de facto, it is denounced the weakness of the speech to follow and to bring out what exists. It is about these moments, where the pause or the silence "talk" in the place of speech and allow to the meditation (or to the admiration or to the gesture or to the movement or to the look) to express itself with modesty and respect. The speech of silence, usually, rises either at moments of emotion and joy, at ecstatic moments, or either during moments of deepest
 or inexpressive pain. Every pedagogue, who disposes  "educational personality" and vocation, has certainly suffered many pains during the process of creation of a child (paedogenesis). This pedagogue knows how to talk the language of silence, but, also, knows to perceive it and to decipher it, when he/she meets this language. The silence is necessary during the utmost moments of the relationship and because, during these moments, pedagogue withdraws discreetly, as we will see below, in order for the student to stay face to face with the truth. As Buber said, when a direct relationship is created any indirect element loses its value. The trainee is tyrannised by the pain of his/her personal march to the Truth, matured by the wisdom of his/her unique experience, he/she is ready, has thin walls around him/her and can stand alone in front of the Truth. He/she can be exposed to its messages and can listen carefully to its the salutary speech in the silence. Then, knowledge becomes to a loving experience or sight of the unspeakable beauty. And the student has the sure feeling that the knowledge, which he/she aquires, pre-existed inside him/her but in ambiguity. It is not any more something new for him but it is a disclosure of an old hidden aspect of his/her own empirical knowledge.


When the internal and external shouts settle down and when silence holds the harmony and the modesty in the pedagogue's soul, then the teacher is ready to hear the other's internal world almost satisfactory. Only then, when the information and the “cases” silence and, when the noises and the clangs disappear, a rhythm of communication is developed and it facilitates the rising of the trainee's real Person. The trainee, in this case, is capable of not misjudging his/her pedagogue's "silent" pedagogy (not perceiving this attitude as a distance or coldness), and of moving to his/her self-realisation decisively.


During this stage the dialogical agape is proved to be a metamorphic power. Educator and trainee have both proved that they are completed with a genuine athletic spirit. Both of them are hunters of the same Teacher, the Truth, and they are apprenticed to her. They have positions and opinions; but they are not conversing to defend with fanaticism their viewpoints or to impose their viewpoints. They research, desire the Truth and tend to the synthesis, after having passed through the dialectical antithesis.


When all these have happened this way, every one who is in conversation observes changes to him/her. Without changing his/her personality and without, even more, been alienated, he/she feels that is not the same any more. Inside him/her the “other” is almost established. A new level of coexistence is conquered, when a young, reformed human is born. It is the “new creature” which, at first sight, is completely similar with the "old" one but it will never be the same. The renovating metamorphosis is contributed without the catastrophe of the person, but, on the contrary, with his/her functional reference, so long as preceded the disarming positioning of one person to the other and the respective acceptance of his/her Person.


All these powerful and formative features of the genuine relationship to be apparent and to operate correctly they need favourable conditions and also the educator.


The educator, in order to response to the relational dynamics perception of his/her mission, must be not only a constantly self-educating person but also a pedagogue who is educated in a specific way. The study of the speciality is not enough but it is also necessary a special pedagogical education that must be theoretical and practical. 


Regarding our topic, the development, that is, of the teacher’s relational dynamic ability (who has already been orientated, selected and educated), the kind of studies and post graduate studies that it would be helpful, is the ones that, beyond the information that would provide, it would, also, achieve to have a beneficial effect on the educators` personality, attitudes and behaviour. We can see how necessary that educational system is, if we recall and evaluate our memories and experiences from the school.


Then we will agree that teacher's work sometimes is psycho-destructive and not psychotherapeutic in his/her classroom. 


Teacher would perceive the delicacy of this work, roughly, if he/she has been educated in the dynamics of the group or in the interpersonal relationships. Then, he/she would acquire experiences, self-consciousness and new abilities. He/she would perceive, for example, how difficult work is to convey or to inflict his/her viewpoints to the others if he/she does not attend to be accepted by them first. He/she would also perceive how difficult is to express himself/herself with regards to be correctly understood. How difficult (and at the same time how beautiful) is to express himself/herself as a "whole" and in the same way to understand the other and his/her positions during the dialogue. In a group panel the educator will perceive –thanks to the other's reflective reactions - his/her psychological deficiencies and the rising of his/her identity, without a “mask” and will go on for its acceptance.  After the completion of this internal journey -with the other's support -he/she will observe that the other people accept him/her more openly. He/she will also observe that can understand and love the other people and does not want them to be like him/her. Who doubts that this change of teacher's attitudes in the group, when this have happened and have subsisted in a right way, it will be amplified in the classroom too?


This change of teachers` attitudes and behaviour could not be realised, if the curricula of the schools and of the postgraduates studies of the educators do not give a significant priority to the restoration and to the educational formation of the teacher's personality. So first, after having given the necessary importance to the teachers personality, which interferes, in a catalytic way, in the learning mechanisms, then must be adopted daring, more profitable methods of training, such as working with groups, the methods of self activity, self-educating, transactional analysis, psychotherapy, etc. If, today, we all believe that the inhibited, the disappointed or the despotic teacher is damaging for the school and the student, it is reasonable to help him change or being “cured” the mechanism that has a benefit from it, that is to say the educational politics and the organisation of the school institutional frame. But which is the right way? Is the lectures or the working out of bibliographical essays? It is certain that this is not the right way, there are other methods that are more profitable. Psychology and Pedagogy can help the teacher provided they are used in a right way and with discrimination, in the boundaries of a real democratic system.


Our experience, for example, from educating the students at the University of Patras, who voluntary come to “encounter groups”, where we are working according to the theory of the great American psychotherapeutic Carl Rogers
 (and also the positive experiences of so many psychologists and pedagogues who are working according to his theory all around the world) permit us to say with certainty: great changes could happen to the personality if it works inside the genuine relationships with the other. It has been observed (it is still observed) that the self-esteem of the person increases. That the self-acceptance and the acceptance of the others are developed. That the Person of the trainee is raised to be real and powerful, that the social relationship and the understanding of the other are facilitated and even more, that other changes have happened which are not covered in this article.


It is very useful for the members of a group to have a sufficient practice in the four psychotherapeutic and pedagogical attitudes of Carl Rogers. These, in a few words and as they are practised in a pedagogical frame, are:


a) The unconditional positive regard towards the other, the child.  The pedagogue does not “enter” into a relationship with prejudice, not even with disposal of psychological neutrality: he/she “enters” with a positive attitude and mood towards the other. Then, the trainee gives up gradually his/her defences and, then, gives up his/her prejudices and attitudes that prevent him/her to have a positive mood towards the people. Through this formative relationship the trainee becomes conscious of the psychological and other (objective or subjective) obstacles that he/she faces in order to adopt such an attitude to the other.


b) The congruence. The trainee has the ability to feel that the genuineness and the educational ability of the relationship are not harmed at all by the abandonment of their masks. The pedagogue insists in the combination between the positive and acceptable behaviour to the other and the preservation of a sturdy, honest and continual contact with the reactions of all his/her own personality. Now, the pedagogue has the ability (and the duty) to present to the other his/her feelings and his/her thoughts as mediums of self-expression and as a reaction to his/her presence. As Rogers mentioned, if a teacher presents his/her feeling as an element of his/her personality
 this explanation could drive us to make deeper our relationships.


c) The empathy, the accurate empathetic understanding.  It is a very important pedagogical and therapeutic ability according to which the pedagogue initiates the trainee to a loving understanding
 of the other and, also, to an alliance with him/her in the level of attitudes. The pedagogue in order to manage this is “expanded” (without stopping being himself/herself) so as to see and to understand the other not only through his/her eyes but also through the other's eyes. The accession of the accurate empathetic understanding is difficult but it is also realisable and admirable.


d) Acceptance. At this stage, you can accept the other as he/she is without stopping disagree with him/her if that expresses you.


It is impossible, for the empathy to be developed, without the acceptance of the other. It is needless to mention that the acceptance must not be identified with attitudes of acknowledgement, applause of the other or, on the contrary, with attitudes and behaviour of nihilism, etc.


When the trainee has the perception and the sense of his/her acceptance by his/her pedagogue, almost always the trainee is moving to an adoption and acceptance of his/her own reality, a fact that brings internal calmness, supports the self-esteem and develops the creativity of the human from the beginning. We can perceive how therapeutic and necessary these results are and especially for the normal development of the children and the adolescents.


The accession of the above abilities and attitudes by the pedagogue is a sine qua non condition for the successful pedagogical establishment and realisation of genuine relationships between teacher and student. If this is achieved –then and only then- the pedagogue can practise the relational dynamics education.


The Relational Dynamics Education is developed in three basic stages; the purpose of this education is fulfilled when we reach the third stage.

In the first stage we observe the subject’s search and his/her “thirst” for completion and fullness. This need and desire makes him/her to move out of himself/herself towards the Other or the Strange and the Truth. If the pedagogue has not this catholic turn to the Other, if he/she does not try to find the God in the persons of his/her younger "brothers and sisters"
, he/she can not move towards his/her student. If the trainee has not reached this existential -if not philosophical- feeling of the Other and has not go out for a loving search of him/her, then he/she can not make himself/herself a fruitful field of the relationship, because he/she does not have this required “readiness”, which is necessary for this kind of learning.

In the second stage the trainee, due to the appreciation and sympathy he/she feels for his/her teacher, is turned with favourable psychological disposition to everything that connects him/her with his/her teacher and his/her teaching. Over the bridge of the developing relationship with his/her teacher the trainee goes to a personal contact, to a personal meeting with the learning object; then the trainee can open his/hers “gates” to knowledge without hesitation. Then, he/she will let the knowledge come selectively inside him/her and will let it to operate according to his/her personal needs. By this way, he/she will take form (“μορφή”(“μόρφωσις”), be educated and, also, restore his/her Person and fortify his/her renewing identity. 


Last, in the third stage, by the warm relationship with his/her teacher the adolescent's Ego becomes stronger. Now, he/she can go away gradually from his/her teacher. He/she is able to see his/her teacher realistically and as a human (and not as the "superman" of yesterday) and can evaluate him/her in his/her real dimensions. The trainee can stand on his/her own feet and can “fly” self-reliant towards the learning object, to which he/she is connected directly and definitely. He/she even dares to dispute persons or knowledge. He/she is looking for new “teachers” in wider areas and expands his/her learning and educating possibility in time and space, as he/she is the only one responsible for his/her movements, he/she is self-educating. Now, the education is done, is fulfilled!  We can without guilds and hesitation to withdraw.  A new "educated" human sees the light. The teacher experiences his/her own voluntary death; he/she is self-abolished as a role; "It is finished!"(John 19, 30)
.

Alexandros V. Kosmopoulos.





























































� Professor Dr. Alexandros Kosmopoulos, psychologist and educationist, specializes in the Educational Psychology of Youth and even from his Ph.D. thesis (University of Sorbonne, 1967) emphasizes the educational act and process as a human genuine relationship. By his main works [“Relational Dynamics Education of the Person” (Σχεσιοδυναμική Παιδαγωγική του Προσώπου), pub. Grigoris, Athens 19 ( “Psychology and Guidance of the Childhood and Adolescence” (Ψυχολογία και Οδηγητική της Παιδικής και Νεανικής ηλικίας), pub. Grigoris, Athens 19 ( “The School is dead. Long live the School of the Person” (Το Σχολείο πέθανε. Ζήτω το Σχολείο του Προσώπου), pub. Grigoris, Athens 19.], he is recognized in his country as the educationist who promotes the person-centered approach and the educational act as a relational act.


� "The liturgy is the most positive, and in action, acceptance of the world" (I. Ziziulas, «Η Ευχαριστιακή θεώρησις του κόσμου και ο σύγχρονος άνθρωπος» in "Christian symposium" 1, p.184). 


� The “bridging of the gap” (as we usually called this), between the Church and the youth –I think- it can’t guide to a fundamental improvement of the attitude and the behavior of the Church to the youth. The attempt to present the “bitter” as “sweet” is not a solution and sometimes is dangerous for many reasons. The solution is, according to our opinion, the radical penitence of the leadership of the Church and of all the body of the Church. This penitence will allow the young people to see at their teachers’ faces, the change, the new quality, in other words, to see and to believe that there is “body of the Jesus Christ” and that is worth the effort for them to come, as their teachers do, in a live relationship with Jesus Christ. And, if the youth won’t become able to say, "we saw the God", at least, it is useful for them to believe their teachers, who testify this message and then to evaluate it correctly. We are afraid that, as long as the young people are not recognize the Church as a historical presence with a human and Godly character (although we admit that we, the adult members of the Church, have the main responsibility of it), or this recognition is mistaken and hypotonic, it is very difficult to find perspectives of a way out to an essential pastoral guidance of the youth.  


� You can see more about our views according the discrimination of the terms in our book “The Relational-Dynamics Education of the Person” (Η Σχεσιοδυναμική Παιδαγωγική του προσώπου), pub. Grigoris, Athens 1983, p.201-206.


� Another two elements of this relational condition, beyond the cognitive element, (which in its depth is a lived element: “Oh, taste and see…”), are the elements of the emotional participation and of the "social" literally action.  


� The relational dynamics education does not ignore, on the contrary considers, the social oppositions and the "fighting" which forms their dialectics. But, a different perception and philosophy inspire this education. According to the perception, which prevails, the change could not be complete and operate right but only through this perpetual fight and conservation of the separations. The relational dynamics behavior although is inspired by a philosophy which does not have as its purpose the covering of the injustice and the inequality, but it has as its purpose to build the future by restoring and reinstate the prior composition and entity, in which it believes and tends to. So, to become possible for the human to restore partially his/hers relationships with himself/herself, the others and the nature. At this point we recognize the opposition and the fight. But, all these are different from the considerations which, according to us, are confined, in the sensation of the separation and of the fight of the oppositions till death.  


� Our opinion is that this temptation, to which the teacher must not give in, is like the temptations of the Church, as regards the times which Church chooses solutions of power and authority and was conformed to the will of the masters of this world. We think that, behind justifications of “strategic movements”, is hidden the deficiency of the faith to the power of the “weakness” of the God which "plows" the history and is proved always more powerful than the human (1st Corinth. 1,25).


� Isaac the Syrian wrote, also, that, when a man considers all the people are good and none is impure and sacrilegious for him, then this man is really pure in his heart.


� In our conscious culture it is not only the product of an institutional or pedagogical process because it refers to the essential and general cultivation of the human spirit.


� As M. Buber said this concentration, this mixture into an integrated being it can never happen by me or without me. I am completed during the contact with the other; only if I became “I” I can say “Thou”. Every real life is a meeting.


� Isaac the Syrian said that the silence dominates over the soul during the wisdom of the spirit.


� This is the way to understand the psychological need of the prayer


� This pedagogical attitude can see (in an event, for example, of young's reactive behavior) not the appearance but the hidden reasons, which are behind this attitude. More, it can see not only the adolescent and his/hers delinquencies but his/her under evolution “becoming” and his/hers efforts (perhaps wrong done) to succeed in his/her self-realization.


� For example the "meeting" evolves in the silence.


� Which has to do a great deal with the orthodox ascetic experience.


� And not as a medium of aggressive expression against the other.


� It is an understanding that avoids at any cost the identification.


� "I tell you truly, so far as you did it to one of these of my brothers, even to the least one of them, you did it to Me" (Matthew 25,40).


� According to Saint Isaac the Syrian, whose speech I often used in this text, when a man comes to a state of self-knowledge and internal peace, then he can learn by himself and will not need the teacher anymore.
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